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To my mind a student is one who not only wishes
to understand the craftsmanship of the analyst, but
who also feels analytic thinking as an inner neces-
sity. It is for the sake of these that we teachers work
hardest, for them we try to be exemplars.   They
will understand that they are dealing with living
models and not wax figures.  They will see that the
model is fallible and full of faults;  that the seeking
not the finding is important.   The model will not
stand impressively like a bust upon their bookcases,
but enter into their work as a living force.   What
they have learned in their " course in analysis "
will be less important than the living experience
they have had there.  That will prove its usefulness
when they are faced with the task of understanding
from   the   psycho-analytical   point   of  view   the
experiences of others.  They will soon be free of the
temptation to ape the model when they begin to
feel great confidence in their own development,
which has been fostered and shaped within them by
their teacher's influence.
For their work the conscious memory of their
teacher need not always rise to the surface. But the
memory-traces and effects of that memory must be
efficient. The individual clues the training analyst
can give the student are not decisive. The teacher
must show him the direction of his own develop-
ment; show him the line that he himself followed.
Undoubtedly, many remarks of the teacher will
remain in the memory of the student, and will be
remembered with pleasure. But the aims and ideas
that those remarks stirred in the student, the
direction in which they led him, are more significant.
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